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Training of teachers, upgrading of physical facilities, production of
instructional materials and a very good curriculum are vital factors that
contribute to satisfactory performance of students.

An overcrowded classroom, of course, will also be a factor. Having 50 or
more students in one class, no matter how effective or efficient a teacher is,
can certainly affect the teaching, learning process. There should be a reduction
of the numbers of students per class to 40-45.

On the increase of time allotment per core area of learning, all except Science
had an increase of 60 to 80 minutes (120 minutes for Math). The time
allotment for Science had been reduced by 20 minutes in the elementary
level, aside from its removal as a separate subject area in Grades I and II, and
by 80 minutes in the secondary level where Physics is now considered as an
optional subject.

More time is needed for the planning of Makabayan before it can be
implemented. Using the thematic approach for the teaching of the course
needs more collaborative work among teachers to define the overlying
concepts, which can integrate the five subject areas into Makabayan;
otherwise, these subjects will still be treated as five different subjects.

I suggest/believe that the implementation of the BEC should be gradual rather
than full or across all year levels. How can Algebra, Geometry, Trigonometry,
etc. be taught without the prerequisite subjects?

Why should Filipino require an increase of 80 minutes and Science a reduction
of 80 minutes? Give back the 80 minutes to Science. Filipino is reinforced in
Makabayan anyway.

I am for giving the new curriculum a try, but more time should be given for
planning and preparation before its full implementation.
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Paghuli sa Ibong Adarna

Any form of education aims at preparing students for a meaningful life. This meaningful
life is defined and contextualized by the kind of environment the learner lives in. Likewise,
this environment provides the parameters with which the teaching-learning process should
evolve. As such, I would like to believe that in terms of general content and goals, there
is nothing substantially different between the old Basic Education Curriculum or BEC
(1989 National Elementary School Curriculum and National Secondary Education
Curriculum) and the 2002 BEC. There is, however, a change in some nomenclatures and
a slight shift on pedagogy.

Undeniably, the 2002 BEC has two remarkable significance: (1) it foregrounds certain
concepts and paradigms that were elided in the old curriculum, and (2) it is more flexible
since it provides greater options on the part of the learner and the school on how to
approach the teaching-learning process. If the trajectory of the Philippine Educational
System for the New Millennium is from domesticity to global competitiveness, from
materiality to humanistic concerns, as evidenced by the ongoing and increasing attention
on how to take care of the environment, then, the new BEC is probably a fine take-off
point. But this remains to be seen in the immediate years to come.

Some of my specific comments and reactions are:

1. I do not think that the old curriculum is “overcrowded” as claimed by the
primer. The Makabayan as a learning area can be overcrowded in a sense
and to a certain extent for it presents many logistical and administrative
problems. Several components are all lumped into one, and many teachers
put together in one subject is facing the Herculean task of coordinating many
but varied concerns. May I know in what sense the primer is using the word
“overcrowded”?

Z I like the idea of integration, but this has been happening, I believe, even
prior to the framing of the 1989 BEC (NESC and NSEC). The Conceptual
Approach, which became the by-word in the 1980s, is actually a form of
horizontal integration. This approach contributed a lot to the enhancement
of critical thinking on the part of the students. Even the 1973 Revised
Secondary Education Curriculum is already speaking of the multidisciplinary
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and interdisciplinary approaches as one of its main features. I believe
integrative teaching is not something new.

Since time immemorial, learning is collaborative and interactive; otherwise,
what is the use of putting together teachers and learners in one effective
classroom situation? Whatever desired output is expected in such a set-up, it
is assumed that cooperation and interaction will forever flourish in such a
protracted environment.

I think refinement is the keyword that aptly describes the kind of integrative
teaching we want to apply in our profession; a kind of approach that is
continuously evolving to capture the demands and challenges of the time.
This is what I call "Paghuli sa Ibong Adarna”—an act of lifetime searching
and identifying the ultimate curriculum and pedagogy for the changing
Filipino learner which gives paramount premium to local context and global
exigencies.

This statement, for me, is a no-no and definitely unacceptable: “Filipino is a
learning area and the medium of instruction for Makabayan. English is a
learning area and medium of instruction for Science and Mathematics.”
Filipino, the national language, will never develop and flourish if we follow
this ruling, aside from the fact that it goes against certain constitutional
mandate. Can we not do something to alter this? Can we not suggest better
options apart from this anti-nationalistic stance? How can we expect the
national language to achieve further and higher intellectual status if we forbid
the use of it in Mathematics and the Sciences? Again, this is another blunder
committed by the Department of Education (DepEd).

Another thing, the title description, Filipino sa Iskolarling Pakikipagtalastasan
isawkward and misleading. Language teaching in the secondary level, I firmly
believe, is basically for mastery and competence and not yet for specialized
and scholarly discourse. The tertiary level will take care of this, including
the very detail of researching, documenting, and conceptualizing framework.
It is better, I suggest, to use Filipino sa Mabisang Pakikipagtalastasan.

How would you exactly implement the learning area Makabayan? In the
1989 New Secondary Curriculum, the components of this learning area
(SIKAP) were taught, using another nomenclature, separately and distinct.
How do we do it this time considering that the same components are still
there? If Makabayan is one distinct learning area, there must be only one
teacher who will coordinate all components, if not teach all components. It
these components will be taught separately, then we are going back to the
same set-up or should I say, “overcrowding” of subjects. How is grading
facilitated or done in the new curriculum? Which is which? What is what?
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If Values Education is integrated in all subjects, then there is no need to
teach it as one separate area. Values, of all kinds, are effectively taught through
intelligent, directed discussions, facilitated by a good set of questions.
Literature as one component in any language teaching is an effective venue
to identify and clarify values, just like discussing any topic in Biology and
Chemistry, or even a lecture in Music and Arts. If there is Religion in the
private schools, why not have one in the public schools? It is high time to
give this serious thought and reflection.

I like this statement: “Schools are allowed to design and contextualize the
implementation of Makabayan.” This is a sign that finally the DepEd is serious
in finding ways to decentralize its certain functions. It allows greater freedom
on the part of the schools to implement what is best for them. But since this
freedom goes with certain responsibilities, there must be some kind of broad
guidelines to follow to prevent confusion. And this must come from the

DepEd.

I can see that the two broad competencies specified in the 2002 BEC are:
Linguistic Fluency and Scientific-numerical Competence. This is fine.
Actually, in the recent world survey on the Qualities of a Professional, the
numbers 1 and 2 slots are on ability to articulate ideas and ability to work
with others. The last two are on ability to use the computers and manipulate
technical and scientific gadgets. There is a need to get hold of this survey and
use it as a guiding post in coming up with institutional competencies to be
developed among the Filipino learners to make them competitive for the
global communities, today and tomorrow.

Lastly, I like the idea of tracking in Mathematics and the Sciences. This is
similar to the idea of offering Electives. What happened to this mechanism?
When I was in high school, Elective Subjects are offered. Can we not do this
in the other learning areas? I remember that in all these Electives, varied
activities and intelligent discussions were the “lifeblood” of the classroom
scenarios. Can we reflect on it in the immediate future?
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The die is cast for the 2002 Basic Education Curriculum. In spite of the brickbats it has
received from media, cause-oriented groups, the legislature, and even some members of
the education sector, the Department of Education (DepEd) has remained steadfast in its
belief that it will improve basic education, and in its pursuit of its implementation. And
it has scored its first victory. The 2002 Basic Education Curriculum (BEC) will be
implemented nationwide in all public schools 10 days from this writing. It will therefore
do more good for everybody, especially for us in the academe, if we explore the challenges
and possibilities that the restructured curriculum poses, than prove that a dozen things
are wrong with it—for the sake of our children. After all, what curriculum is without
imperfection?

It would be well to remember that the history of curriculum change is like fashion—
it keeps coming back. What is in fashion now can be traced back to fashion sometime in
our raiment history. The hem slowly and teasingly rises only to drastically fall back
later on. In a similar manner, curriculum has been separated, forcibly mtegrated searingly
fused, freely broadened, and even cored, only to be slowly separated again. However,
everytime a “historical innovation” is resurrected, it is given a polishing and restructuring
to make it relevant to society. To illustrate, integration—which is a key feature in the
2002 BEC—was first explored by Plato and given a strong push by John Dewey (1938/
1969) whose concept of experiential problem-based i inquiry learning (that promotes
democracy) is again being emphasized. The focus on integration, however, is not without
empirical basis. Several comparative studies had been carried out on the effectiveness of
integrative programs, and almost always, the results were in its favor. Students who
studied in schools with different types of integrative programs performed as well or
even better on standardized achievement tests than students enrolled in schools using
the separate subject curriculum (National Association for Core Curriculum, 1984). The
literature on curricular integration also identifies benefits of the approach not only to
students but also to teachers, administrators, the community, and the schools. Integration
therefore merits its continuous presence in our curriculum.

Now, the question that keeps bobbing and bugging DepEd: what exactly is
integration? In spite of DepEd’s identification of some modes of integrative teaching
(i.e. thematic teaching, content-based instruction, focusing inquiry, and the generic
competency model), explanation in hundreds of seminars nationwide, and provision of
model lesson plans to illustrate it, the teachers are still asking—what is integration and
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